Antoinette Villarin -- 7th Grade Math -— Area and Perimeter --
Video transcript: Student Debrief

SUZANNE MCSPADDEN: I'm Mrs. McSpadden, math coach, and | had the pleasure of observing the lesson. So we've invited the four
of you as students who participated in the lesson to just share some thoughts that you had. So was there anything, maybe you just want
to talk first about how you felt about the lesson. Anything you learned, anything that surprised you about your own learning, just your
general feelings. Then I'll ask you some more specific questions.

STUDENT 1: Everything made more sense because then -- being in area and perimeter that there is multiplying and in perimeter you
just add the length and width, but then in area you multiply them. So, it made more sense to me.

STUDENT 2: For me it was basically review. | felt that Mrs. — | felt they did really good and | didn’t really learn anything new, but | did
gain some self-confidence on the subject. Something | was kind of fuzzy on from having to find the perimeter for the sides when you just
have the area, | kind of got a little clearer on that.

SUZANNE MCSPADDEN: Cassie, you said for you it was kind of a review. Was there a point at which that little bit of self-confidence
that you gained, can you think of a point in the lesson where that happened for you?

STUDENT 2: Basically it was starting from the beginning to the end of the lesson. So mainly | was, mainly | was like pretty well briefed in
that, but mainly, as | said it was mainly finding the perimeter with the area and having the shape. Like if you had 36 and it was really
skinny, 1 would probably think it was either 2 and 19 or 1 and 36. Or if it was the square it would be 6 by 6 and maybe | just got that little
bit of confidence in the subject, just kind of boosted a little up. (fade out) Basically | was already very prepared when | took the first one,
but if | was to take another, | think | would be more prepared because | brushed up on it. Like maybe areas were a little faded, they
were brushed cleaner. Like the really cloudy one that | didn'’t really touch up too much on in sixth grade, with finding the perimeter based
on the area, that one was really cleaned up and sparkling now. So I'd probably bring that, might do a little better on it. That little boost.
SUZANNE MCSPADDEN: And for my last question, I'd just like to get your thoughts on working with a partner, how that helped you, or
how that helped your partner. Do you want to talk about just working, talking to somebody, how that felt for you in your going through the
task?Alex, let's start with you.

STUDENT 3: 1 would tell her the way I did it, and then | would ask her how she did it, then sometimes it would be different. So | would
learn her way too, and she would learn my way. So we would both have a different strategy to do it again.

SUZANNE MCSPADDEN: Shyra? That's a little bit like what you were talking about earlier. Do you want to add anything to that?
STUDENT 1: Having a partner to me is easier because if you don't get something, at least your partner knows something about it. And
it's easier for you to understand with your peers telling you what you need help on, instead of a teacher just telling you what to do
because sometimes you might get confused on what the teacher is saying. (fade out) | was thinking that of two numbers that would
equal 36, and tried to draw it out. And when | started to do it, | was thinking of more possibilities, but then as soon as | tried to stop
thinking of more possibilities, all of a sudden more started popping up in my head.

SUZANNE MCSPADDEN: And at what point did you stop and think, “Well, maybe do they have different perimeters?” Did that question
come into your mind?

STUDENT 2: Yeah, ‘cause then it said it needed more crust. So | was thinking, “How can | make a perimeter that doesn’t have a lower
crust and have more?”

SUZANNE MCSPADDEN: Alex, how about you? What was going on, how were you thinking about the problem?

STUDENT 3: Since 6 times 6 is 36, | just tried multiplying other numbers higher than 6, and whatever those two numbers were | wrote
them down. But then there’s nothing that you can do that 7 times something would equal 36, and 8 times something would equal 36.
Then 9 times 4 equals 36, so | just kept going like that.

SUZANNE MCSPADDEN: And because the pizzas had to have a different crust, did you stop and think about the different amount of
crust around the edges? Did you stop and think about that while you were working, the possibilities?

STUDENT 3: Yeah, like if anything was lower than 6, or if both numbers were lower than six, then the crust would be lower. Then if both
numbers were higher, | just kept them because (inaudible) both numbers couldn’t be that higher.

SUZANNE MCSPADDEN: And | see that you drew rectangles. How did that help you?

STUDENT 3: Because it could help me figure out how much to add and how many long it is. Yeah.

SUZANNE MCSPADDEN: So you used labeling to help you figure out perimeter, for example?
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STUDENT 3: Yeah.

SUZANNE MCSPADDEN: Right. Cassie.

STUDENT 1: Something that | was doing, we were given tiles. | started with a simple one that | already knew equaled 36. So | took 4 times
9, and then | grabbed 36 tiles and | had them in colored rows so that | could see that they were all different. They were all in separate rows
and so once | had them, | figured out that the perimeter was bigger. Then something you can do once you have that is, this sometimes
works but not always, you can decrease one and increase the other. That wasn’t really working because 3 times 10 is... no. And so |
started thinking, and | thought well what is, what is 36 divided by 2, and | had 18. And | would have probably made this bigger 18 inch
length thing if the desk was long enough, so | had to move the end down below. | drew it onto my paper, the area was 36, and so what | did
on both of them, Ishowed how | put the perimeter. So | had in parentheses the length times the width. Then in one case it was 4 plus 9
and the other 2 plus 18. In the first one 13 times 2 is 26, which is a little more than 24. The other one | got 21 and multiplying that by 2
is 42 and showed, so that is obviously a lot bigger than 4. So if | would have had enough time | probably would have done all four
options because the other one is, | see what Alex had is 3 times 12 and 1 by 36. If | had enough time | would have added those. (fade
out) Nothing more than what | already said.

SUZANNE MCSPADDEN: Thank you so much for your honest responses and your really great participation in the lesson. Thanks. You
all made it special. Thank you.

STUDENTS: You're welcome.
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